MEMORANDUM

TO: ATS Cadet Instructors

FROM: 1Lt T. Gandy 

SUBJECT: Training Syllabus for Advanced Training Squadron (ATS)

Course Description: Leadership instruction and character development taught through a professional school environment, exercises, and simulations. Classroom lectures will provide and reinforce the theory, mechanics, and philosophy employed in activities. A professional open forum will be held regularly to monitor class progress and ensure that material is understood at an individual level.

OBJECTIVE:  To provide a highly intensive leadership training atmosphere establishing the standard for training and leadership of basic cadets in Civil Air Patrol and Texas Wing.
 Learning Objectives: 
A) Set the attitude and mindset needed for the successful training of cadets by: emphasizing teamwork, the mission/goal of encampments etc., servant/selfless leadership, and the significant role that failure, error, and mistakes play in leadership roles.
B) Train cadets in small unit leadership with contiguous motion to higher elements of responsibility.
C) Train cadets to lead in any situation.

STANDARDS FOR INSTRUCTION:
The Philosophy and ATS Ethos are listed first because they are used as the guide for the school in general. Both of these documents were derived through all the other listed manuals and publications and a large portion of life experience of others.
A) The Philosophy
B) ATS Ethos
C) CAPR 52-16
D) CAPR 52-15
E) Air Force Air University - 2
F) Marine Corp War Fighting Publication 6-11


TONE AND ENVIROMENT OF THE SCHOOL:
	
1.  Positive control of the tone and environment of the school for its entire duration is essential to success. That being said, the tone and environment will evolve as the students learn and adapt. For any given situation the commander is primarily responsible for setting the tone. Likewise, the senior instructor in any given evolution has the most influence on the tone of the training conducted therein. The timeline for the evolution of the tone and environment of the training is subjective. It depends entirely on the performance of the class. Each class has its own individual personality and therefore will respond differently. It is the commander’s responsibility to control the tone and environment to provide the desired response from the students. Therefore the timeline for the class’s responses is the primary concern and the training timeline will be adjusted accordingly.

2. The “tone” as it is referred to in this text is defined as the attitude of the instructors and the interaction between them and the students. Examples of tone include critical, neutral, motivational, etc. Progress through the response phases is controlled primarily by the tone. It is roughly equal to a standard transmission. When the RPM’s reach a high enough level, the students respond in the desired manner, then the driver, the commander, shifts to a higher gear, the tone changes. These phases are not singular achievements. As with all of the phases, the students will go through all the phases several times with different operational exercises. 


a. The response phases can be generalized as follows:

i. Initial Contact 
Tone: Demanding, Critical, Aloof, and Cold Shouldered

1. The purpose for the initial contact stage is to ensure that the students have seriously considered their enrolment in the program, to set the high standard and tempo for the duration of training, and begin a braking down process. Cadets that come to ATS believe that they are better than lesser grade cadets and therefore expect a certain level of privilege. Through this initial extreme environment the cadet starts the transformation from “that’s beneath me” to “I will lead you till you learn it”. That is to say we will not attempt to maintain the training tempo of the initial contact phase but it sets the precedence that we expect the students to achieve by the end of their training.

2. The initial contact phase begins with sign in and ends with the first forum. The intensity of this phase is dictated by its duration, the weather, and the apparent physical and mental stamina of the students. 

3. The initial contact phase is characterized by the following:

a. Communication from instructors is limited to bare necessary instruction and criticism. The aim is to frustrate the student’s sensibilities to a point of thinking the instructors are arrogant and that being staff is not worth it.

b. Focus on intensity. Students will repeat exercises until they display the desired level of intensity.

c. Service orientated activities such as loading Basic Encampments luggage, cleaning their dorm and/or carrying their own luggage to their billet. 

ii. Conditioning:
Tone: Critical and Demanding

1. The purpose of the conditioning phase is to introduce decisiveness and precision, two of the main themes of the school. The focus of this phase is continual progress. Intensity should be maintained at a high standard because once lost it is very hard to regain. As for decisiveness and precision, as long as they make progress from their last attempt, it is permissible to allow progress to the next activity. 

2. The conditioning phase begins at reveille on training day 1 and ends after they reach 85% operational proficiency. This should happen after 24 to 36 hours and is characterized by a noticeable decrease in the rate of forward progress, a bogging down of sorts. This is due to the fact that the last 15% between good and perfect are the hardest to achieve, many times so hard as to not be worth the time, effort, and energy to achieve. Not so in this case, we simply move to the next phase. That being said, if by lunch on training day 2 this phase is not complete, serious measures are to be taken to complete it before forum that evening.

3. The conditioning phase can be characterized by the following:

a. Intensity maintained at an operational level. Not overdrive but with force of purpose.

b. Repetition until each transition is faster, more efficient, and more precise than the last best evolution. In other words, they beat their own record.

c. Close interaction from instructors and massive volumes of instant feedback. Especially in the aspect of efficiency. The students’ brains will most likely be in vapour lock so they will have to be walked through exactly how to do each transition.

d. Instructors will not overtly motivate, but will ensure that the students know when they are performing to standard as well as encourage the students to motivate each other.

iii. Normative :
Tone: Firm and intense but motivational

1. The purpose for the normative phase is for the students to see that they can achieve what is expected. 
2. The normative phase begins with successful continual execution of any task by the students own efforts.  An example would be falling into proper formation for transition to another location. The tone of the school demands a rapid albeit precise formation. The school assumes a cadet of their calibre should be able to do the exercise if they are the cut to train basic cadets. When the student body can exit the sitting activity properly, be geared and ready to move to another activity, again properly in exacting and rapid progress as defined by the instructors, then they are in a normative phase.

By the middle to end of the 3rd training day the students should be coming into normative phase in some aspects of training. This will be dependent upon what type of individual is in leadership at the time and how much the unit works with each other on weaknesses in a productive way. 

3. The normative phase is characterized by the following: 

a. Students are progressing in learning each other; learning unit strengths and weaknesses. Beginning to open up about personal weaknesses so the team can compensate without malice.

b. Interaction with instructors is more motivating as a whole because the unit is growing into its potential. The unit is starting to be able to predict and perform to expectations of the school without so much action by instructors. 

c. Success as a result of conditioning.







iv. Humbling:
Tone: Disappointment and disgust

1. The purpose for the humbling phase is to destroy elitism and be ever mindful of its presence. It is also an exercise in resilience; to take your licks, get over yourself, learn what you can, and keep going because your mission demands it. 
2. The humbling phase begins with the first time the Commander initiates an exercise that shows the unit they are not living up to their ethos. This phase should take place sometime midway through training day 2 to the beginning of training day 4. ATS is all about the basic standards required by regulations through the core values. Through simple inspection and proper expectation, the students learn heavy negative consequence when they have expectations of others and not themselves. The school also uses this phase to show them how to overcome these failures, to get back to expected standard, and move on with the mission as rapidly as possible.

3. The humbling phase is characterized by the following:

a. The unit is surprised by an inspection of standard. (i.e.: a room inspection.) The students are given an expectation of room readiness at check in (it is roughly the same as basics). The expectations of the students are designed to be achievable regardless of load. The Commander takes advantage of the range of emotions of the failure and takes the students back to a conditioning phase that can’t be achieved easily. 
b. Unit is put into submission by instructors while being told in the open of the violation, its measurement in the ethos and/or core values, and the repercussions of the action.
c. Unit is given a way to right itself that is legal and appropriate in light of the act and consequences and be 100% mission capable again.











v. Performing:
Tone: Guidance

1. The performance phase will come in conjunction with the normative phase. This is the phase where the unit has the ability to observe, organize, decide, and put into action most any requirement given them without direction from instructors. The unit is starting to understand how they are empowered and where their authorities come from to initiate and implement activities related to a given mission. The school is not long enough for 100% achievement in this phase. 10% + is an acceptable evolution.  

2. The performance phase begins in the last 2 days of training. It may happen on a smaller scale in some areas before that time.

3. The performance phase is characterized by the following:

a. Students are well aware of the “drill” (whatever that is) and achieve it completely on their own. This is inclusive of time of initiation, self motivation, self correction, and total completion.
b. Students are able to make complete movements on their own. Example of “move to chow”; the unit can properly and expediently exit an activity, form up precisely and move themselves to the chow activity with intensity and force of purpose.




3. The “environment” as it is referred to in this text is defined as the conditions related to the given training evolution. A change in environment dictates a change in tone, or at minimum a modification. When in certain environments, specific responses are necessary in order to achieve the objectives for the given evolution. The tone may be critical and demanding all day, but the tone will change when in the classroom environment so that the students can focus on learning. The environments are as follows:

a. General;
i. General environments are the day to day usual contact. It is incumbent on the staff not to become lazy during an event that they may not always be involved in directly. The students must always feel a “presents” on them. It is this environment that the students learn to function under pressure. To do this they have to have observed pressure on them continually, and with positive leadership of the staff, they will become more able to think and perform, thus achieving school objectives A and C. 
ii. The tone in these environments may include a variety, but a great deal of time in these environments instructors are in a stringent observation mode. 


b. Classroom: 
i. Classroom environments are generally free of instructors with the exception of the teacher. The instructors are present to a degree but out of student sight so that the students can “let down” to some measure so full attention is to the teacher and topic of instruction. 
ii. The tone for the classroom can be any of any type depending on what the class condition is or motivation of the commander, but typical tones for classroom instruction will be guidance and firm but motivational. With the object of encouraging and drawing out mass participation of the students. The participation is not just to see if the information is being absorbed but forcing the students not to be intimidated to speak up in front of each other or authority figures. 

c. Exercise:
i. The exercise environment works in two areas; organized PT and team instruction.
1. Organized PT is just that. The tone is typically firm but motivational
2. Team instruction PT is an ongoing issue throughout the school and is used in many forms (see 4. Exercises).  The point is not to have the students outdo each other or do as many as they can until they drop, but is challenging enough that the team has to work together to accomplish the task given regardless of their weakness. This is used to teach many of the objective points of the school. The tone will depend on the given phase at the time.

d. Forum: 
i. The forum is an environment that is mainly for the commander to evaluate the class’s receptiveness to instruction and direction relative to the school objectives. From it, the commander can best decide the next course of actions for the following days. The forum is at the end of each training day just before hygiene time and is in the class room. It is attended by the commander, TAC, and or invited speakers. It is absent of instructors and is very relaxed albeit serious. The students are able to “let down” and are encouraged to speak openly of their experience’s of the day or days and allows them to glean insight from the commander through open communication. The students learn in this environment not to be afraid of transparency as led by the commander.
e. Chow:
i. The chow environment can be used in many ways. The obvious issue is to be fed. There is usually time waiting to get into the facility. ATS is ALWAYS last to eat unless an activity is scheduled that demands something different. Eating last is a practical exercise in teaching the students that as leaders you always put those you are in charge of before yourself. Chow is one of the few times ATS is seen by basics. The students should be motivated to be successful in the times before chow as the basics will see the “staff to be” in whatever condition they bring upon themselves in the day. i.e. under discipline, motivated, intense, ect..

1. Time waiting to get in facility:
a. The tone will be determined by whatever the objective condition and or response phase is at the time. This time can be used for log drills, drill, encampment staff scenarios, academic assignments, ect..

2. Time at tables waiting to go through line or waiting to leave.
a. Depending on the objective condition and response phase, again any tone can be in play. Typically they are left to themselves. The time may be used to finish academic assignments, work out assigned scenarios, ect., but always they are expected to be a model of professionalism and servant hood to all in the facility.

4. Exercises:
i. With any of the exercises used or done in the training week, the attitude of the unit in any one or group of exercises should be capitalized on for desired response objectives. The commanding officer should be observant and be able to discern when a change of tone would be beneficial to achieve or enhance a specific response phase and articulate why a given tone is used and should NEVER allow the unit to be taken advantage of, just because they can, by the instructors because an opportunity of venerability presents itself. 

b. Log Orientation
i. The logs are a tool used that helps to cement an understanding of the team / family / servant objective. The logs used for ATS are not heavy in any fashion but most certainly are unwieldy. The students must carry these logs to every event and in most of the events the logs must be taken through the event. The logs present enough of a burden from normal individual movement as to cause a whole range of emotions and reactions. Those ranges in combination with planned activities force the individual to get past themselves and to have to think of the others to be successful. The success of the logs is that they are not a singular event as in a ropes course or an O course that once finished the individual can think on their own again. It is a daily continuous focus no matter the environment.
ii. The logs are introduced towards the end of the first day. The logs are introduced as a team member; to be treated with respect, that they are an integral part of the team and that the team cannot be without the log.
iii. For safety reasons basic movements are taught in a controlled environment so the students can function safely.

c. Log Drills:
i. Many functions with the logs can be interpreted as log drills. Log drills are an opportunity to teach that repetition makes perfect.
1. Close order drills. An organized drilling form is taught with the logs as an activity that helps the students work from a completely unknown and perfect it and also helps with safe movement.
2. Every time the cadets make a movement from one place to another the students form up and then go to a log formation, shoulder the logs for movement, and report ready. This particular movement is worked at over and over again for a variety of objective movements.
3. Whatever activity that requires the use of the logs is an opportunity to drill to get the movement right.
	
d. Drill Instruction:
i. A practical way to teach basic drill will be taught using “by the numbers”. Only basic movements such as facing movements, column movements, dressing movements, and alignment will be taught. From these any other movement can be learned. 
ii. Drill instruction is also an object tool to emphasize:
1.  Immediate obedience to proper orders.
2. 360 alignment

e. Barracks Inspection:
i. Basic cadets are taught and work to obtain an acceptable inspection. ATS cadets already know how to; so there standard is PERFACT not acceptable. This is an obtainable goal and reasonable standard for professional cadets, especially as a team exercise. It is a demand that is capitalized on for teaching objectives throughout the school.

f. Delegation Exercise
i. It is imperative that a leader in any situation delegate authority and duties to subordinates and trust that they will be completed. That being said this is difficult to teach and even more difficult to master. Too many times a cadet leader will issue an order for something to get done then end up doing it themselves because of lack of faith in the subordinate. 
ii. This exercise is intended to provide a mild stress environment in which members of small groups are systematically handy capped and forced to rely on each other to complete a relatively easy albeit slightly complicated mission. (See attached)


g. Drill Evaluations:
i. Students are evaluated in their ability to demonstrate how to train by the numbers in the basic moves. In the evaluation the student is given an advanced drill movement and some time to train the unit for it before demonstrating for grade.

h. Low Ropes Course:
i. Is designed as a team builder exercise.

i. Special Ropes:
i. 

j. River Crossing

k. Obstacle Course

l. Graduation:
i. Is a semi informal event. It takes place at the last possible moment of encampment before the main graduation. Typically the morning of encampment graduation day, in whatever form of dress that’s practical, PT gear, or BDU. The mood of encampment basics at this point is let down and motivated because of accomplishment and it’s time to prepare for leaving. One of the points of ATS is to stay mission ready until a mission is verified complete by superior authority. A saying “it’s not over till it’s over” is something the students hear over and over throughout the school. ATS graduation is a place that this concept hits home in all its meaning. 
ii. 3 points take place at ATS graduation:
1. Logs are rendered:
a. The logs have been an integral team member since day one. A respectful formal “retiring of the logs” is done from an ordered log team formation. The logs are rendered back to the staff. It is meaningful in the respect that the once hated logs are remembered for their capacity to teach that reliance on one another is an awesome and desired understanding.
2. ATS t-shirts and cords are awarded:
a. At encampment and other CAP events shirts are handed out and worn. Because of ATS school objectives, the shirts and cords are given as symbols of readiness not completion.
3. Former ATS graduates attend the ceremony:
a. ATS trains in obscurity from basic encampment so as not to distract the basics or their staff. In general, encampment is about the basic cadets. ATS is being trained to train future cadets. They are NOT there to out shine the basics in any form. Therefore, their graduation is held out of the spotlight and in sight of those who have chosen to lift up those basics over themselves.

5. Briefings

a. The purpose for briefings is to give instruction of some portion of the broader school objective. Each briefing, or class, will be relevant to an exercise philosophically and or in practicality. Of the list of classes, any one class or specific element of a class may be introduced, changed in order of delivery, or left out completely, based on the development of a given unit.

b. Briefings should be just that, brief. They should be clearly relevant and readily applicable to situations that the students will encounter during the course of the school.

(1) Rules of Engagement: This is the first formal class room class that the students get. This is after the initial contact of sign in, several hours later. The students are also encouraged to stick it out until forum.

(a) Professional Conduct
(b) Customs and Courtesies
(c) Dress and Appearance
(d) Standards of Billeting
(e) Squadron Traditions

(2) Introduction 
(a) Philosophy
(b) Ethos
(c) L.E.A.P.
(d) Trials
(e) Life of Character

(3) Drill 
(a) To render obedience instinctive
(b) Precision instruction
(c) Command presence
(d) Attention to detail
(e) 360o Alignment
(f) Formation by reference

(4) Code of Ethics 
(a) Core Values
(b) Cadet Oath
(c) Honor Code
(d) Motto

(5) CAP Fundamentals (52-16) 
(a) Goals
(b) Mission
(c) Vision
(d) Why CAP needs ATS Grads

b. Communication 
(1) Formal
(2) Informal
(3) Appropriate – Conveying information about a problem or person
(4) Inappropriate – Complaining or degrading a person

c. Leading from a Command Position 
(1) Unique elements of Command
(2) Command is no excuse to slack on leadership principles
(3) How to incorporate the two

d. Situational Leadership 
(1) Morality model
(2) Cost/Benefit Analysis model
(3) Knowing one’s self
(4) Knowing one’s people
(5) Knowing one’s mission
(6) Tailoring leadership tactics to fit the situation

e. Group Dynamics 
(1) Stages of group development
(2) Need for unified command
(3) Sources of authority (peer, written, structural)
(4) Backing the chain of command (rendering every higher order as if it were your own)

f. Philosophy 
(1) Standard
(2) Example
(3) Professionalism
(4) Life of Character

g. Constructive Criticism 
(1) Political correctness
(2) Polite but direct
(3) For the purpose of improvement

h. Definitions 
(1) Definition of Duty
(2) Definition of Responsibility 
(3) Definition of Accountability
(4) Definition of Authority
(5) How they relate to each other
(6) What this means to them as leaders

i. Pride and its Falls 
(1) Pride in one’s assignment
(2) Mistake vs. Failure
(3) Every decision has its repercussions
(4) Ownership of your decisions
(5) Decisiveness

j. Radical L.E.A.P. – Cultivate Love; Generate Energy; Inspires Audacity; Provides Proof
(1) In depth assessment of the LEAP theory
(2) Implications
(3) Application

k. Flight Sergeant, First Sergeant, and Flight Commander
(1) Specific authorities
(2) Specific responsibilities
(3) Specific duties
(4) Interactions between the three, formal and informal

l. Cadet Staff Roles
(1) The 52-15

